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What is the Texas Center for
Reading and Langquage Arts 7

The Texas Center for Reading and Language Arts assists K—12
educators in enhancing the Reading and Language Arts knowl-
edge and skills of Texas students, through implementation of
the Texas Essential Knowledge and Skills (TEKS).

Literacy Labsg
Both school-based and university-
based !abs served as models for
universities and school districts.

Profess<ional Development
Guides and Videog
These guides are designed to
provide educators across the
state with materials and plans for
professional development in
reading and language arts, and to
introduce the TEKS.

Reading Liaisons
Education Service Center Reading
Liaisons work collaboratively with
Center personnel to engage in and
provide professional development
on the TEKS.

School Partnerchips

Collaborative relationships
with schools that assist in the
development of matenals,
curriculum guides, and
product development.

Examining Phonics and Word Recognition Instruction in Early Reading Programs 4°
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Organization & Content of the Guide

The guide contains four sections of materials for presenters to
teach Phonics and word recognition. Section 2 (Professional
Development), includes speaker’s notes and suggestions on how
to guide participants through the workshop. Section 3
(Overheads), contains transparencies containing key points and
instructinal examples to accompany your speaker’s notes;
Section 4 (Handouts)includes "Workshop Notes” for participants
to take notes from the presentation, and “Instructional Examples;”
Section 5 (Appendices)provides a list of references and further
readings on phonics and word recognition research.

e Examining Phonics and Word Recognition Instruction in Early Reading Programs
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Texas Education Agency

Mike Moses
Commissioner of Education

Felipe Alanis
Deputy Commissioner
Programs and Instruction

Ann Smisko
Associate Commissioner,

David D. Anderson
Coordinator, Curriculum and
Professional Development

Sharon O’Neal
Director of English Language

Curriculum, Assessment Arts and Reading
and Technology

Catherine Davis
Robin Gilchrist Assistant Director of Reading
Assistant Commissioner for

Statewide Reading Initiatives

Reading Liaicone and Advicors
Education Service Centere

Region |, Edinburg ¢ Angie Lehmann
Region |, Corpus Christi » Mary Kureska
Region i, Victoria » Lynne Mumme
Region 1V, Houston ¢ Kathy Helm
Region V, Beaumont * Vicky Gore
Region VI, Huntsville » Gene Jolly
Region VII, Kilgore » Alice Reader
Region VIil, Mt. Pleasant » Gwen Smith
Region !X, Wichita Falls * Kris Reid
Region X, Richardson * Nancy Slaughter
Region XI, Ft. Worth « Bettye Kuehier
Region XIl, Waco * Joan Berry
Region XIll, Austin » Mari Lester
Region XIV, Abilene * Susan Anderson
Region XV, San Angelo ¢ Susan Kerbow
Region XV, San Angelo » Jody Johnson
Region XV, San Angelo  Elaine Howard
Region XVI, Amarillo » Wanda Doughten
Region XVII, Lubbock » Maria Gamble
Region XV, Midland * Carolyn Johnson
Region XV, Midland ¢ Perrie Whalen
Region XIX, El Paso * Michele Dawson
Region XX, San Antonio » Candace Anderson

Texag Center for Reading
& Language Arts

Susan Bames
George Blanco
Katrina Blodgett
Diane Bryant
David Chard
Maggie Coleman
Paula Correa
Cathy Davis
Bonnie M. Elliott
Robin Gilchrist
Philip B. Gough
Michael Guerrero
Allison Hamff
Dianne Hess
Peggy Hickman-Davis
Marty Hougen
June Jaap
Sharon Jackson
Cami Jones
Marilyn Kameen
Marcel LeJeune
Chris Lemons
Shari Levy
Robert Linne
Sharon O’'Neal
Lorie Ochoa
Alba Ortiz
Jean Osborn
Paul Resta
Rita Ricardo
Bobby Rigg
Phyllis Robertson
Terry Ross
Maria Seidner
Kris Sloan
Martha Smith
Kathy Stewan
Sylvia Linnan-Thompson
Brenda Tyler
Sharon Vaughn
Nicole Ugel
Cheryl Wilkinson
Jo Worthy
Terry Zimmerman
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Preparing for the Workshop

This Guide is designed to offer staff development for Texas
teachers, admininistrators, and parents who work with stu-
dents in grades K-3. Because we recognize that the best
professional development is ongoing, participants should
be encouraged to continue their discussion of the topics
and relate them to the specific needs of their school. This
guide can be used as a stand-alone presentation on exam-
ining phonics and word recognition instruction or can be
integrated into a broader program about beginning read-

ing.

Examining Phonics and Word Recognition Instruction in Early Reading Programg @




Introduction Overhead #1

Texas Center for Reading and Language Arts
University of Texas, College of Education
Texas Education Agency * Region XIII Education Service Center 1

Overview of Workshop Overhead #2

Agenda

Part I: Phonice and Decoding Instruction
* Alphabetic Knowledge

* Phonological Awareness
* Sound-Letter Relationships

* Word Recognition Strategies
* Spelling and Writing Connections
* Related Reading Practice

* Reading Fluency

Part Z: Other Critical Aspects of
Beginning Reading

¢ Oral Language Development
¢ Print Awareness

* Reading Aloud

¢ Independent Wide Reading

G Examining Phonics and Word Recognition Instruction in Early Reading Programs
Q
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“The goal of phonics is not that children be able to
state the ‘rules’ governing letter-sound relationships.
Rather, the purpose is to get across the alphabetic
principle, the principle that there are systematic
relationships between letters and sounds.

..phonics instruction should aim to teach only the
most important and regular of letter-to-sound
relationships, because this is the sort of instruction
that will most directly lay bare the alphabetic
principle.

..the best way to get children to refine and extend
their knowledge of letter-sound correspondences is
through repeated opportunities to read.”

Becoming a Nation of Readers, Anderson et al,, 1985, p-38.

Overhead #4

s Part |

Phonics and
Decoding Instruction

* Alphabetic Knowledge

* Phonological Awareness

¢ Sound-Letter Relationships

* Word Recognition Strategies

* Spelling and Writing Connections
* Related Reading Practice

* Reading Fluency

Examining Phonics and Word Recognition Instruction in Early Reading Programs
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Alphabetic Knowledge

Suggestione for

Overhead #5

Phonics and Decoding Instraction

Children’s knowledge of letters is a strong
predictor of their success in learning to read.

If children’s knowledge of letters is not well
developed when they start school, sensibly
organized practice will help them learn how to
identify, name, and write letters.

Phorics end Decoding Instructy
Alphabetic
Knowledge (con't)

* Games, songs, and other
activities that help children
learn to name letters quickly.

* Writing activities that
encourage children to
practice the letters they are
learning.

* A sequence of letter
introduction that can be
adjusted to the needs of the
children.

Gﬁ Examining Phonics and Word Recognition Instruction in Early Reading Programs
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Overhead #7 Phonological
Awarenegs Continuum

Fiumice and Decoding Ingtraction
Phonological Awareness

Phonological

3 blending &
Awarenags Contindum Dlending
individua
phonemes
onset-rime,
blending, & More
segmentation
Activitiey
syllable
se, rmema ti
& blendin 9

sentence
segientation

rhyming
songs

T les

pisiy e

Overhead #8 Suggestiong for
Phonolgical Awareness
Inetruction

Phonological
Awarenegs (con't)

A phonological awareness
instruction program should:

s progress from easier to more difficult tasks
» progress from larger units to smaller units

* suggest the use of auditory and visual cues

» include the relationships of letters to sounds

in more advanced tasks

s start with continuous sounds that are easier
to hearand blend (e.g., /m/, Is/, /il, [fl)

s advise teachers to stretch out and connect (or
“sing”) the sounds

Examining Phonics and Word Recognition Instruction in Early Reading Programs a
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Phonological Overhead #9
Awarenege: Blending

Onget and Rime
Q";%?W Arn P}wm
Awareness (con't)

Have children listen as you say
the chant bslow!

This word begins with /p/
and it ends with /at/,

Put the sounds together
and it says:

Repeat with the b/ len/
following: /st/ lop/
" Jm/ [ap/
/f/ J]ame/
/b/ Jike/
/s/ fun/
&/ /im/

Sound Letter Relationship: Overhead #10
Implicit and Explicit .
Phonice Inetruction

o, sdlagisam Phonice and Decoding

< & Somd-mer Relaﬁo;’;‘hi‘?

Implicit instruction

Letter identification is taught in the
context of whole words.

Example:

Read man on a big book and point out
the letter m.

Have the students say “man” and listen
for the beginning sound.

Elicit from the students that the letter m
makes the sound /m/.

10
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Overhead #11 Implicit and Explicit
Phonicg Ingtruction
(con’t)

X Texas Cevess
.&v eedlangie At Phonics and Decoding Instruction

¥ Sound-Letter Relationchip

L .
Explicit instructio

Sounds associated with letters are
identified in isolation and later blended
together to form words.

Example:

Show the letter I. Point to the letter.
“The letter I makes the sound /111/.”

‘Overhead #12

w&mﬂ

“¥* Sound-Letter Relationship

Introduce sound-letter relationships so

that children can read words as soon as

possible; sounds introduced first should
have high utility.

Example:

m, a, t and th are of high utility, whereas
gh as in through, ey as in they, and g as in
want are of lower utility.

Examining Phonics and Word Recognition Instruction in Early Reading Programs 4@
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Rate and Sequence of
Sound-Letter
Introduction (con‘t)

Sound-Letter
Relahonshtp

Overhead #13

As each new sound-letter relationship
is introduced, children read words
spelled with those letters.

Example:

If the relationships fora, f, n, s, t, are
presented first, the children can work
with the words fan, an, at, ant, fast, fat

Overhead #14

E-a-

itk A Phanice and Decoding Instraction

¥ Gound-Letter Relationchip

Write the following phrase on the
chalkboard:
Tommy needed a new sweater.

* Read the phrase, emphasizing the /sw/ in sweater.

* Name the blend sw.

» Ask children to identify both letters and the
sound they stand for.

* Ask children to look around the classroom for
examples of words with the same beginning
sound as sweater.

* List children’s suggestions on the chalkboard.

Examining Phonics and Word Recognition Instruction in Early Reading Programs
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Overhead #15

Word Recognition Strategles

A good program provides:

¢ Opportunities to practice decoding

* Opportunities to use word order (syntax) and
word meaning (semantics) to confirm
decoding accuracy

¢ Opportunities to review irregular words in
text

» Opportunities to incorporate irregular words
into written work

¢ Opportunities to learn a limited set of high
frequency sight words in the beginning

* Opportunities to decode words and access

their meanings

Strategies for decoding multisyllabic words

Overhead #16

Phonice and Decoding Instruction

Word Recognition
Strategy (con't)

CVCe

* Write the word name on chart paper.

¢ Ask the children to think of other words that
rhyme with name.

¢ Support their growing list until you have at
least four or five words (e.g., same, came, lame,
fame, game, tame, blame).

* Ask the children to notice similaritites in the
words (all have an /e/ at the end, have the long
/a/ sound, have an /m/between the vowels).

* Help the children apply the rule that says in
one-syllable words with a consonant/vowel/
consonant/e pattern the vowel i? usually long.

Word Recognition
Strategies

Word Recognition
Strategies: Instructional
Example

Examining Phonice and Word Recognition Instruction in Early Reading Programs
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Overhead #17

a’g‘ﬁm Phanins and Decoding hstraction

Spelling and Writing

¢ Spelling activities related to words that
children are reading and writing
¢ Instruction that moves children from

temporary spellings to standard spellings

¢ Coordinated spelling and reading instruction
¢ Lessons that help children learn spelling
patterns

¢ Writing activities that are purposeful yet
permit creativity

Overhead #18

Texas Canter

Phonicg and Decoding Instruction

Spelling words /af -ay :

¢ Children are given five index cards and
write the five spelling words (away,

anyway, day, may, say) that contain the
phonogram -ay.

¢ They are asked to identify what is the
same in each word by circling the
letters with a colored crayon.

@ Examining Phonice and Word Recognition Ingtruction in Early Reading Programe
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Overhead #19

N

Related Reading Practice

Decodable text is useful for practicing

accurate and fluent reading.

/Example: \\

If children know m [m/, s Is/, t/t], p Ipl, e lel, and
a fa/, and the words the, elephant, said, no, and
thank you, then they can read:

Pat met the elephant.
The elephant met Pat.
Pat sat.

The elephant sat.

The elephantsat on the mats.
The elephant sat and sat.

Pat sat and sat.

Pat said, “Elephant, pat the pets.”

K’I‘he pets said, “No, thank you, Elephant.” !

Overhead #20

Phonice and Deroding Instraction

BES..  Related Reading

Tt
© Practice (cont)

Predictable Texts

Predictable text is useful to teach print awareness
and concepts about print (e.g., how to hold a book,

left-to-right directionality, use of print to
communicate a story )

4 Examplée:

This is a sunny day.

This is a cloudy day.

This is a rainy day.

This is a foggy day.

This is a snowy day.

This is a windy day.

This is a good day to play together.

~

.

Related Reading
Practice: Decodable

Text

Related Reading Practice:
Predictable Text

thé'decodab

Examining Phonice and Word Recognition Instruction in Early Reading Programsg @
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Reading Fluency

Part 2: Other Critical

Overhead #21

" A good progrprovides:

,,g * Opportunities to read and reread familiar

3 atories

¢ Practice with new words prior to reading text

¢ Occasional timing of students’ reading to record
rate and progress

* Opportunities to have text read to students by
others

Ideas for developing a home-school connection

Overhead #22

gt Part 2

Cther Critical Aspects of
Beginning Reading

1. Oral Language Development
-2. Print Awareness

3. Reading Aloud

4. Independent Wide Reading

@ Examining Phonics and Word Recognition Instruction in Early Reading Programs
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Overhead #23 Oral Language
Development: Listening,
Speaking, &

Oral Language Understanding

Development

Ideac for developing oral
language include:

* discussion, explanation, demonstration

* giving and following directions, storybook

reading, games

songs, chants, poems

concept development and vocabulary-
building actjvities

Overhead #24 Print Awarenesg

Print Awarenees

Idsag for ingtruction that promota
print awareness:

* print represents spoken language

* meanings and uses of print (signs, labels,

posters, calendars, directions)

» print conventions (directionality,

punctuation, capital letters)

* correct book handling

s word awareness

» predictable and patterned language stories

Examining Phonics and Word Recognition Instruction in Early Reading Programs @
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Reading Aloud

Overhead #25

Reading Aloud

For reading to
children:

* Choose books that expand
2 the imagination and their
knowledge of the world
Include a variety of genres
(narralives, nursery
rhymes, poems,
information books)

Good read alouds include:

Good discussions about the text

¢ Rereading favorites (but remember to add new

stories)
Reading to the entire class or small groups

Overhead #26

Wide reading:

enlarges vocabulary
contributes to fluency
advances reading
repertoire through many
different genres

builds knowledge

Program/teacher should:

provide a broad range of materials (catalogues,
magazines, books, etc.)

provide a daily time for reading aloud

provide access to books in the classroom and the
school library, as well as books that can be taken
home

cover a range of reading levels

o
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Overhead #27 Group Activity 1

* Read the six instructional examples in the handouts.

1. Segmenting Onset & Rime
2. Sound-Letter Relationships

Inctructional 3, Sounding Out Words
mples 4. Word Recognition Strategy Think Aloud

8. Word Recognition Strategy
6. Spelling

¢ List the more or less effective aspects of each example (write your
answers on the handouts provided for each example).

* As agroup, talk about each example.

Activity Ingtructions Positive and Negative Aspecte of Examples

More effective: This example is explicit and clearly worded.

Less effective: This example is probably misidentified as seg-
mentation. It may be more accurately called “phoneme de-
letion.” There are only two examples provided which plac-
es a burden of generating more examples on the teacher.

More effective: This example is very explicit with the sound-
letter relationship taught in isolation and represented by a
picture card to help remind children of the relationship.

Examining Phonics and Word Recognition Instruction in Early Reading Programs @
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Activity Inetructions Positive and Negative Agpects of Exampleg (con't.)
(con't)

More effective: This example is carefully structured to pro-
vide children with multiple opportunities to sound out
words using sound-letter knowledge and controlled
words. Many examples are provided taking the burden
off the teacher to create them.

Less effective: This example could provide a clearer mod-
el of the teacher’s role in demonstrating the process of
sounding out words.

More effective: The strategy outlined in this Think Aloud is
appropriate for previewing a story or informational text.

Less effective: This example does not provide a reliable
strategy for reading words.

Less effective: This example does not provide a reliable
strategy for reading words. It assumes that children can
read.

More effective: This example provides a clever way for
children to build words and reinforce the spelling of words
in the /ay/ word family. Despite the initial time investment
to make the letter cube, it could be used repeatedly for
reinforcing practice.

Less effective: This use of “aw” and “anyw"” as letter com-
binations to attach to the /ay/ word part are not reason-

~ able for very early readers. The directions for the teacher
do not explain what students are expected to do in this
activity. Do they write down the words they roll? Do they
read the words?

Examining Phonics and Word Recognition Instruction in Early Reading Programs
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University of Texas, College of Education
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¥ Texas Ce_nter

ik Or\Readlng

i andEzgmguage Arts

Agenda

Part 1: Phonics and Decoding Instruction

Alphabetic Knowledge
Phonological Awareness
Sound-Letter Relationships

Word Recognition Strategies
Spelling and Writing Connections
Related Reading Practice

Reading Fluency

Part 2: Other Critical Aspects of
Beginning Reading

* Oral Language Development

* Print Awareness
* Reading Aloud
¢ Independent Wide Reading

27



1 Texas Center
ki foiReading

ie,reguage Arts PUtting PhOniCS
- Into Perspective

“The goal of phonics is not that children be able to |
state the ‘rules” governing letter-sound relationships.
Rather, the purpose is to get across the alphabetic
principle, the principle that there are systematic
relationships between letters and sounds.

...phonics instruction should aim to teach only the
most important and regular of letter-to-sound
relationships, because this is the sort of instruction
that will most directly lay bare the alphabetic
principle.

...the best way to get children to refine and extend
their knowledge of letter-sound correspondences is
through repeated opportunities to read.”

Becoming a Nation of Readers, Anderson et al., 1985, p. 38.

28



% Texas Center

Part 1

Phonics and
Decoding Instruction

 Alphabetic Knowledge

* Phonological Awareness

* Sound-Letter Relationships

e Word Recognition Strategies

e Spelling and Writing Connections
 Related Reading Practice

* Reading Fluency




g Rguage Arts Phonicg and Decoding Instruction

Alphabetic Knowledge

Children’s knowledge of letters is a strong
predictor of their success in learning to read.

If children’s knowledge of letters is not well
developed when they start school, sensibly
organized practice will help them learn how to
identify, name, and write letters.

30



= Texas Center Phonics and Decoding Inetruction
N Alphabetic
| Knowledge (con't)

Alphabetic knowledge
ingtruction includes:

e Games, songs, and other
activities that help children
learn to name letters quickly.

e Writing activities that
encourage children to
practice the letters they are
learning.

e A sequence of letter
introduction that can be
adjusted to the needs of the
children.

31



Phonics and Decoding Instruction

Phonological Awareness

Phonological

Awarenege Continuum blending &

segmenting
individual
phonemes

onset-rime,
blending, & More

segmentation | Complex
Activitieg

syllable
segmentation
& blending

sentence
segmentation

rhyming
songs

Lege
Complex
Activitieg




Phonics and Decoding Instruction

Texage Center

v | Phonological
Awarenesgsg (con't)

A phonological awareness
instruction program should:

e progress from easier to more difficult tasks
e progress from larger units to smaller units

e suggest the use of auditory and visual cues

e include the relationships of letters to sounds
in more advanced tasks

e start with continuous sounds that are easier
to hear and blend (e.g., /m/, /s/, [i], /f])

e advise teachers to stretch out and connect (or
“sing”) the sounds

O
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5] Texas Center Phonics and Decoding Instruction
N ™ Phonological
Awarenesgg (con’t)

Have children listen ag you say
the chant below:

This word begins with /p/
and it ends with /at/.

Put the sounds together
and it says: |

Repeat Wlth the /b/ [en/
following: _ /st/ Jop/

34



"} Texas Center
afoi-Reading

o a

Quirgeraege At Phonice and Decoding Instruction

Sound-Letter Relationship

Implicit instruction

Letter identification is taught in the
context of whole words.

-

Example:

Read man on a big book and point out
the letter m.

Have the students say “man” and listen
for the beginning sound.

Elicit from the students that the letter m
makes the sound /m/.

35 BESTCOPY AVAILABLE



Sound-Letter Relationship

Explicit instruction

Sounds associated with letters are
identified in isolation and later blended
together to form words.

~
Example:

Show the letter I. Point to the letter.
“The letter I makes the sound /111/.”

\-

11

ERIC 5g  BESTCOPYAVAILABLE




=} Texas Center
orsgfading e . | |
Ve Phonice and Decoding Ingtruction

" Sound-Letter Relationship

Introduce sound-letter relationships so

that children can read words as soon as

possible; sounds introduced first should
have high utility.

~
Example:

m, a, t and th are of high utility, whereas
gh as in through, ey as in they, and a as in
want are of lower utility.

12
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™% Texas Center
s~ for:Reading

goraugeAts  Phonics and Decoding Instruction

As each new sound-letter relationship
is introduced, children read words
spelled with those letters.

(
Example:

If the relationships f_or a,f,n, s, t are
presented first, the children can work
with the words fan, an, at, ant, fast, fat

13
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"} Texas Center
a-for:Reading

R\ g 2rewaee A% Phonics and Decoding Instruction

Sound-Letter Relationship

- Write the following phrase on the
chalkboard:

Tommy needed a new sweater.

* Read the phrase, emphasizing the /sw/ in sweater.

e Name the blend sw.

e Ask children to identify both letters and the
sound they stand for.

e Ask children to look around the classroom for
examples of words with the same beginning
sound as sweater.

e List children’s suggestions on the chalkboard.

14
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N idaguage At Phonicg and Decoding Instruction

Word Recognition Strategies

A good program provides:

e Opportunities to practice decoding

e Opportunities to use word order (syntax) and
word meaning (semantics) to confirm
decoding accuracy

e Opportunities to review irregular words in
text '

e Opportunities to incorporate irregular words
into written work

e Opportunities to learn a limited set of high
frequency sight words in the beginning

e Opportunities to decode words and access
their meanings

e Strategies for decoding multisyllabic words

15
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} Texas Center

e Word Recognition

Phonics and Decoding Instruction

Strateqy (con’t)

CVCe

Write the word name on chart paper.

Ask the children to think of other words that
rhyme with name.

Support their growing list until you have at
least four or five words (e.g., same, came, lame,
fame, game, tame, blame).

Ask the children to notice similaritites in the
words (all have an /e/ at the end, have the long
/a/ sound, have an /m/ between the vowels).
Help the children apply the rule that says in
one-syllable words with a
consonant/vowel/consonant/e pattern the

vowel is usually long.
16
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Phonics and Decoding Instruction

Spelling and Writing

A good program provides:

Spelling activities related to words that
children are reading and writing

Instruction that moves children from
temporary spellings to standard spellings
Coordinated spelling and reading instruction
Lessons that help children learn spelling
patterns

Writing activities that are purposeful yet
permit creativity

42
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b Texas Center

adp-forReading Phonics and Decoding Instruction

sl gpelling

Spelling words /a/ -ay :

e Children are given five index cards and
write the five spelling words (away,
anyway, day, may, say) that contain the
phonogram -ay. |

* They are asked to identify what is the
same in each word by circling the
letters with a colored crayon.

BESTCOPY AVAILABLE 18
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Phonics and Decoding Instruction

Related Reading Practice

Decodable text is useful for practicing
accurate and fluent reading.

Gxample:

If children know m /m/,s [s/, t [t/, p [p/, e [e/, and ﬁ
a [a/, and the words the, elephant, said, no, and |
thank you, then they can read:

- Pat met the elephant.

The elephant met Pat.

Pat sat.

The elephant sat.

The elephant sat on the mats.

The elephant sat and sat.

Pat sat and sat.

Pat said, “Elephant, pat the pets.”
K The pets said, “No, thank you, Elephant.” /

il

19
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Phonics and Decoding Instruction

Related Reading
Practice (con't)

Predictable Texts

Predictable text is useful to teach print awareness
and concepts about print (e.g., how to hold a book,
left-to-right directionality, use of print to
communicate a story).

Example:

This is a sunny day.

This is a cloudy day.

This is a rainy day.

This is a foggy day.

This is a snowy day.

This is a windy day.

This is a good day to play together.

20



Texas Center

B for Reading Phonics and Decoding Instruction

Reading l'—‘luencg

A good program provides:

Opportunities to read and reread familiar
stories

Practice with new words prior to reading text
Occasional timing of students’ reading to record
rate and progress

Opportunities to have text read to students by
others

Ideas for developing a home-school connection

21
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Part 2

Other Critical Aspects of

i o A

Beginning Reading

Oral Language Development

Print Awareness
Reading Aloud
Independent Wide Reading

47
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‘Oral Langquage
Development

Ideas for developing oral
lanquage include:

discussion, explanation, demonstration
giving and following directions, storybook
reading, games

songs, chants, poems

concept development and vocabulary-

building activities

BEST COPY AVAILABLE ’
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3 Texas Center
2% Oj‘v;;_geading Arte

Print Awarenessg

Ideas for instruction that promote
print awareness:

e print represents spoken language

e meanings and uses of print (signs, labels,
posters, calendars, directions) |

e print conventions (directionality,

punctuation, capital letters)
e correct book handling
e word awareness

e predictable and patterned language stories

49
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Reading Aloud

For reading to
children:

e Choose books that expand
the imagination and their
knowledge of the world

e Include a variety of genres
(narratives, nursery
rhymes, poems,
information books)

Good read alouds include:

* Good discussions about the text

* Rereading favorites (but remember to add new
stories)

* Reading to the entire class or small groups

o0

25



3% Texas Center
g~ foi:Reading

e e Independent Wide
r Reading

Wide reading PN CRE

* enlarges vocabulary
* contributes to fluency

* advances reading

repertoire through many % krj ¥
different genres },!- ~ !l N N7
* builds knowledge v oA

Program/teacher should:

e provide a broad range of materials (catalogues,
magazines, books, etc.)

e provide a daily time for reading aloud

* provide access to books in the classroom and the
school library, as well as books that can be taken
home

* cover a range of reading levels

26
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Segmenting Onget & Rime

Tell children that you can take away a sound from the
beginning of sit and make a new word.

Teacher Think Aloud:

o If Isay sit slowly: /s/ [it/, s/ [it/. I hear the beginning sound /s/ and the /it/.
* If Isay the word without the /s/,  hear /it/. The new word is it.

Children repeat after teacher:

e Say the word thin.

* Then drop the beginning sound /th//in/ = fin/.

e Have them say the beginning sound (/th/), and the word you have when you take /th/
from thin. (in) '

e Children continue taking away the beginning sound and have just one word part left.

More effective: Legg effective:




[} Texas Center
{01 Reading
inguage Arts

Sound-Letter Relationships

Teacher directions from example lesson:

*  Write the letter s on the chalkboard.

*  Tell students that this letter makes the /s/ sound.

e Tell them thatit is the sound that begins the word sun.

*  Have students say the word sun with you emphasizing the /s/ sound.

e  Show students the picture of the yellow sun.

e  This picture card can be used as a memory cue to remind students of the
letter-sound relationship s /s/.

More effective: Legg effective:
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"} Texas Center .
%% I of""Reading

Sounding Out Words

* Begin by writing a word on the board and challenging the children to sound
and blend it.

* Then, change the word in any way, but only by one letter, and ask them to
read the new word.

-

Examples:

on, in, pin, pit, it, at, bat

an, pan, tan, man, mat, mad, map

More effective: Legg effective:
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Word Recognition Strateqy

Think Aloud

First, I'll look at the pictures and make predictions.

When I read, I'll stop from time to time to check which of my predictions
match the story, and I'll make new ones.

When I don’t understand something, I can go back and read again and look
at the pictures.

If I still don’t understand, I can ask for help.

More effective: Lesge effective:

BEST COPY AVAILABLE




Word Recognition Strateqy

List the following short words on the chalkboard and have the children
read them:

rap chat
tap sat
slap clap

Child chooses a word and acts it out. Whoever identifies the word,
erases the word, and pantomimes another short 2 word.

More effective: Lege effective:
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"% Texas Center
appfor:Reading

Spelling

Teacher directiong:

*  Make aletter cube from a small empty milk carton.

e  Cover it with construction paper.

‘¢ Write one of the following letters or letter combinations on each side: aw,
anyw, d, m, s.

¢ Then, write ay on a sheet of paper.

e Children can take turns rolling the cube and pairing the letter(s) they roll
with the phonogram ay to create spelling words.

More effective: Legg effective:

o 8 B
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